Program Evaluation 2025




Summary

This report presents an overview of student feedback from the 2025 programme evaluation survey. The
survey explored various aspects of the student experience, including campus facilities, communication
with teachers and programme coordinators, the balance between theory and practice in courses, the
overall inclusivity of the learning environment, quality of teaching and study support service. In total,
431 students responded to the survey out of 2,473 invited, resulting in a response rate of 17.43%.

The text response provided by students were analysed and grouped into key strengths and areas for
improvement. The feedback highlights several strengths within the programme. Students generally
perceive the learning environment as inclusive and welcoming, and many feel that teachers are
committed and motivating. The majority also expressed confidence in their own contributions to a
positive study climate. Support services such as the library and IT helpdesk were well-received by those
who used them. The survey also revealed survey revealed limited awareness of several other support
services, including FUNKA, the study workshop, call support, and study-advising resources.

Responses also indicate areas for continued development. Some students expressed a need for clearer
communication from programme managers, a more consistent use of student-active teaching methods,
and better balance between theoretical and practical elements. There were also varied views on the
physical learning environment, progression of course difficulty, and the integration of research into the
programme.

Overall, the results suggest that while the student experience remains largely positive, particularly in
areas related to inclusivity and engagement, there are important opportunities to strengthen
communication, to raise awareness of support services and streamline communication.



1. Do you feel welcomed at BTH and appreciated by your colleagues, classmates
and teachers?

Out of the 431 respondents, 48% felt that BTH provides a welcoming and inclusive environment
“to a very great extent”, and 34% answered “to a great extent”, maintaining the same level as in
2023. Meanwhile, the percentage of respondents who selected “not at all” dropped from 3% to just
1%, and those responding “don’t know” also decreased slightly from 4% to 2%, indicating growing
clarity and confidence in how students perceive their study environment.
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1.1 Strengths

Welcoming behaviour of staff and peers

Many students described their teachers as friendly, helpful, and respectful. Certain staff members were
noted for being approachable and responsive. Positive personal interactions and a sense of openness
contributed to students feeling welcome.

Supportive digital spaces

Students in distance programmes appreciated well-managed platforms like Discord, which helped foster
communication and a sense of belonging even without physical presence. For some, online tools created
surprisingly strong connections with peers and staff.

Introductory activities that worked

Events like “Inseglet” and “Sappningen,” as well as well-structured initial in-person meetings, were
mentioned as effective ways of helping students integrate and build early social bonds. Students with
prior experience at *** (e.g. continuing from Bachelor's to Master's) also reported smoother transitions
and stronger feelings of community.

1.2 Areas of Improvement
Opportunities to Improve Social Integration and Onboarding



A common theme in the feedback was the lack of structured opportunities to get to know classmates,
particularly in distance learning environments. Students highlighted the need for better digital
onboarding, interactive sessions early in the programme, for example, through digital or physical “get-
to-know-each-other” events. There were suggestions for holding team-building activities at the start of
the semester, more group work to support peer interaction, and cross-year collaboration or mentorship
from older students. Students also noted that early, non-credit-bearing activities felt burdensome and
disconnected from the programme goals.

Need for recognition, consistent support and teaching

Some students felt that they weren’t truly seen or valued by teachers or peers. There were concerns
about inconsistent treatment, especially regarding the use of tools like ChatGPT or differing approaches
to academic support. Some also felt that functional variation was not always handled with sensitivity,
and that expectations were unclear in certain courses. Some students described inconsistent teaching
quality or poor communication. Concerns were also raised about unbalanced workloads and unclear
expectations in certain programmes.

Limited visibility of support services and student activities

Many respondents were unaware of available support functions, such as study advisers, innovation labs.
Several suggested more collaboration with student unions and external organisations to promote social
engagement, cultural exchange, and mental well-being; especially for international and distance
students.

1.3 Comparison with previous years (2023 & 2025)

While the results between 2023 and 2025 remain largely consistent, there is a slight improvement in the
number of students who feel included “to a very great extent.” More notably, there is a drop in negative
responses (“not at all” and “don’t know”), which suggests growing awareness and appreciation of the
inclusive efforts. The feeling of inclusivity appears stronger for some, especially those with students on-
campus, but gaps remain, particularly for distance students and newcomers. Awareness of available
support and efforts to promote student engagement early in the programme are two areas that appear
essential for further improvement.

2. How has the information from and the communication between you and the
program manager on your program worked?

In the 2025 survey, out of the 431 respondents, 32% of students rated communication with their
programme manager as “very good”, a decrease from 39% in 2023. However, 46% rated it as “good”,
marking an improvement from the previous year. The proportion of students who rated communication
as “poor” rose slightly to 4%, while 8% indicated they “don’t know”, suggesting some students remain
unclear about who their programme manager is or have had limited contact. These figures, together
with the detailed text responses, reflect a wide range of experiences. While many students expressed
satisfaction with their programme manager's responsiveness and engagement, others reported unclear
communication channels, delays, or limited visibility of who to contact for programme-related matters.
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2.1 Strengths

Engaged and responsive communication

Several students praised their programme managers for being approachable, engaged, and quick to
respond to emails. Some felt genuinely supported and appreciated the personal and respectful tone in
their interactions.

Proactive involvement

A number of students described instances where programme managers initiated conversations about
programme development, involved students in decision-making groups, or responded to concerns over
time, showing that feedback had been taken seriously.

Clear updates and accessible information
Canvas was frequently mentioned as a useful platform where relevant updates were posted regularly.
Students who knew where to look and whom to contact generally found communication clear and timely.

2.2 Areas of Improvement

Lack of visibility and inconsistent communication

Many students reported that they either did not know who their programme manager was or had minimal
interaction with them. In some cases, students only received information second-hand or discovered key
details late via indirect channels. This lack of clarity caused confusion.

Delayed or unclear responses

Some students expressed apprehension over slow replies or vague answers that didn’t fully address their
questions. There were also concerns about being redirected between departments without getting a
resolution, contributing to a sense of being unheard.

Uncoordinated transitions and role changes

There were several comments about changes in programme leadership not being communicated
effectively. Students described uncertainty around who to contact and noted that important updates, such
as programme structure or thesis information, were shared too late or inconsistently.



Fragmented information platforms

Students noted that information was sometimes scattered across different platforms (Canvas, Discord,
email), making it difficult to stay informed. Suggestions were made for a centralised, consistently
updated space where all course-related news could be accessed easily.

2.3 Comparison with previous years

The percentage of students rating communication as “very good” dropped from 39% in 2023 to 32% in
2025, returning to 2019 levels. Text responses from 2025 reinforce trends seen in previous years, while
many programme managers are seen as supportive and proactive, inconsistent communication, lack of
clarity, and limited contact remain recurring issues. Improvements in visibility, structured information-
sharing, and proactive communication would help bridge this gap and create a more consistent
experience for all students.

3. Do you feel that the teachers are committed and motivate you in your studies?

Out of the 431 respondents, 71% of respondents agreed to a large or very large extent that their teachers
are committed and contribute to their motivation, with 26% answering “to a very great extent” and 45%
“to a great extent.” Another 26% responded “to some extent”, while only 3% felt teachers did not
motivate them at all. Just 1% answered “don’t know”, suggesting most students have enough interaction
with teachers to form an opinion. Student comments revealed a broad range of experiences. While many
praised the passion, responsiveness, and encouragement from their instructors, others pointed to
inconsistencies in engagement, feedback quality. Teacher motivation was often perceived as highly
dependent on the individual.
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3.1 Strengths

Passionate and dedicated teachers

Numerous students expressed appreciation for teachers who clearly cared about their subjects and their
students. Teachers who were enthusiastic, pedagogical, and took time to support individual learning
were mentioned as key motivators in the learning journey.

Encouragement and positive reinforcement

Several students noted that certain teachers were highly encouraging, open to questions, and made
students feel seen and supported. Teachers who responded quickly to emails or participated in
discussions, even outside office hours, contributed significantly to student engagement.

Responsiveness and helpful feedback

Instructors who provided timely, clear, and constructive feedback on assignments were seen as
especially helpful. Some students highlighted that this feedback helped them reflect, improve, and feel
more connected to their learning.

Inspiring teachers

Students repeatedly named individual teachers who went above and beyond in creating a motivating and
supportive environment. These teachers often set high expectations and encouraged students to push
their limits, which was valued by many.

3.2 Areas of improvement

Inconsistent teaching quality and motivation

A recurring theme in the responses was the large variation between teachers. While some were described
as inspiring, others were perceived as disengaged or indifferent. Students felt that certain instructors
seemed unprepared, reused outdated materials.

Lack of personal connection and interaction

Students expressed apprehension with teachers who offered minimal engagement, particularly in
courses that relied heavily on pre-recorded lectures or where discussion was limited. Several students
said they rarely received answers to questions or only received vague or generic responses.

Unclear or unhelpful feedback

Some students reported receiving delayed feedback, with comments like "read the literature" instead of
actionable guidance. This was seen as demotivating, especially when students struggled to apply
complex theory or sought clarification.



4. To what extent have you yourself contributed to creating good conditions for
yourself and others to succeed in your studies?

Out of the 431 respondents, a strong 84% of students reported contributing to a positive study
environment either "to a very great extent" (43%) or "to a great extent" (41%). A smaller group, 13%,
felt they contributed "to some extent", while only 1% felt they hadn’t contributed at all. Just 1% selected
"don’t know", indicating most students were reflective about their own efforts and involvement. The
text responses reflect a wide variety of personal strategies and attitudes. Many students demonstrated
high levels of self-discipline, peer support, and motivation, while others acknowledged personal or
situational challenges that limited their engagement.
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4.1 Strengths

Strong sense of personal responsibility

Many students expressed a clear understanding that success in their studies depends on their own effort.
They described being proactive, setting up personal study routines, and dedicating significant time to
coursework and exam preparation.

Peer support and collaboration

A recurring theme in the responses was students helping one another, through group projects, study
groups, shared resources, and emotional support. Several mentioned informal ways of supporting
classmates, often by maintaining a consistent and encouraging presence.

Engagement beyond the classroom

Some students were actively involved in student representation, educational associations, or class
feedback meetings. This type of engagement shows a broader contribution to the academic environment,
beyond just individual success.

4.2 Areas of Improvement

Difficulty maintaining motivation and structure

Some students admitted to struggling with consistency, especially during later semesters or after
setbacks. They found it hard to sustain engagement or find the structure needed to maintain momentum
in their studies.



Imbalance and burnout

Several responses touched on overwhelming workloads and an uneven course structure, which made it
hard for students to plan ahead or keep pace. Some felt that the expectations placed on them were
unrealistic, especially when combined with external commitments like work or caregiving.

Unequal group dynamics

While collaboration was often positive, a few students highlighted challenges in group work, such as
uneven contributions or a lack of responsibility among peers. This sometimes made it difficult to create
genuinely supportive learning conditions for everyone.

5. How well do you think the following support functions have lived up to your
expectations during your studies?

This question asked students to evaluate the accessibility and quality of various support services offered
at BTH, including the study advisor, library, call support, IT helpdesk, study workshop, and FUNKA.
While some services were widely used and appreciated, such as the library and study advising, others
showed low awareness or usage, particularly FUNKA and the study workshop. The written responses
revealed both satisfaction and apprehension, highlighting the importance of communication,
availability, and respectful treatment when students seek help. The results suggest that raising
awareness, especially among new and distance students, and improving consistency in service quality
would enhance the overall support experience.

5.1 Study Advisor

Out of the 431 respondents, 51% of respondents indicated they did not know about or had not used the
study advising service. Among those who had, 30% rated it positively (“to a great” or “very great
extent”), while 15% selected “to some extent”. Only 5% rated it negatively, indicating mostly favorable
experiences among users.
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5.1a Strengths
e Some students expressed appreciation for the help they received, especially with early study
planning or when returning to studies after a long break.
e  When accessible, the support was described as helpful and of good quality.



5.1b Areas of Improvement

Several students highlighted unclear or contradictory information, especially regarding thesis
and degree requirements, particularly for distance students.

A few respondents described difficulties in reaching advisors due to limited availability or
delayed responses.

Some felt unwelcome or unsupported.

There was a call for more proactive engagement from study advisors and more consistent
communication.

5.2 Library

With 79% of students familiar with or having used the library, it was one of the most used services.
57% gave it a high rating (22% to a very great extent, 35% to a great extent). A small share (2%)
reported dissatisfaction, and 20% were moderately satisfied.
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5.2a Strengths

Many students found the digital resources easy to access and appreciated the article databases
and online borrowing services.
Some noted the quiet spaces and availability of tools as helpful.

5.2b Areas of Improvement

Students cited limited physical space, especially during peak times.
There were complaints about outdated course literature, limited copies, and insufficient e-book
options.
Issues with noise levels, particularly in the lower floor, and lack of dedicated silent areas were
mentioned.



5.3 Call Support
65% of respondents had not used or were unaware of this service. Only 20% gave it a high rating, with
9% rating it “to some extent” and 6% reporting dissatisfaction. The low usage could suggest limited

awarcness.
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e No detailed feedback specific to “Call Support” was found in the text responses.

e The high “Don’t know” percentage suggests that this support function may not be well-publicized
or widely used.

e No major issues or positive mentions imply neutral awareness, rather than strong engagement.

5.4 IT helpdesk
52% of students had interacted with the service. Among users, 33% gave it a high rating (14% to a very
great extent, 19% to a great extent). A total of 19% expressed limited satisfaction or dissatisfaction,
pointing to mixed experiences.
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5.4a Strengths
e Positive experiences included quick help with printer issues, lab access, and email support.
e A few students appreciated responsive service, especially through email.

5.4b Areas of Improvement
¢ Some found the Helpdesk hard to find or slow to respond.
e Perceived unwillingness to help or lack of technical familiarity with support spaces (e.g.
FUNKA rooms) were also mentioned.

5.5 The Study Workshop
71% reported not using or knowing about this function. 16% gave it a high rating, and 10% said it met
expectations to some extent. Feedback suggests this is a valued but underutilized resource.
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5.5a Strengths
e Those who used it described it as very helpful, especially in learning academic writing and thesis
work support.
e Specific mention of helpful staff showed a positive individual impact.

5.5b Areas of Improvement
e Many students stated they were unaware of the service, particularly distance learners.
¢ Some felt more visibility and early information about what the workshop offers would improve
access and usage.
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5.6 FUNKA

With 77% of respondents unaware or not using FUNKA, it had the lowest engagement among all support
services. Of the remaining, 13% found it helpful to a great or very great extent, while 10% were neutral
or dissatisfied. The responses suggest a critical need to improve visibility, access, and inclusivity.
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5.6a Strengths
e Students who received support from FUNKA often described it as clear, communicative, and

useful.
e Physical FUNKA rooms and their accessibility were appreciated, even by distance students.

5.6b Areas of Improvement
e Some reported serious concerns about lack of follow-through, inconsistent communication.

e Students noted unclear processes, lack of understanding of needs of ADHD and insufficient help

with provided aids.
e Students requested for better information, especially for distance learners, and more qualified

mentors.
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6. To what extent do you feel that student-active forms of teaching have been
sufficient in the program?

A large majority of respondents found student-active learning to be sufficiently incorporated into the
program, with 42% (out of the 431 respondents) stating this was true to a great extent and 29% to a very
great extent. Only 3% felt it was not present at all. This suggests that most students feel actively engaged
in learning activities such as group work, seminars, and workshops. The proportion of students who
were unsure (7%) also decreased compared to previous years, indicating growing familiarity with this
teaching approach.
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6.1 Strengths

Active learning elements

Many students highlighted the benefits of group assignments, workshops, and interactive discussions in
promoting better learning. In particular, regular opportunities to collaborate on course material helped
clarify concepts and build teamwork skills.

Workshops and seminars

Well-structured workshops, simulations, and discussions were seen as engaging and contributed
positively to the learning experience. These sessions created space for knowledge-sharing and peer
interaction. Some students appreciated being able to ask questions and get answers in real time,
especially in live Zoom lectures.

6.2 Areas of Improvement

Inconsistent integration

Students pointed out that active learning varied significantly between courses. Some felt there were too
few interactive elements in their programme, or that the execution lacked structure.

Group dynamics and workload

There were concerns about uneven effort in group assignments, where some students felt overburdened
while others contributed less. More guidance from instructors and smaller, more balanced groups were
suggested.
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6.3 Comparison with previous year

The responses from 2025 show a largely consistent trend with those from 2023 regarding student-active
forms of teaching. However, the comments again reflect mixed experiences. Similar to the 2023 survey,
students in 2025 highlighted both appreciation for collaborative formats such as group projects and
workshops, and concerns about unequal workload in group settings, lack of interactivity in some
courses, and limited opportunities for practical application. The need for clearer structure, smaller group
formats, and more consistent use of student-active methods remains a recurring theme across both years.

7. Do you think that the university's facilities, such as study spaces, group rooms
and labs, are accessible and of a high standard?

In 2025, student responses show a shift in perceptions regarding the physical learning environment.
While in previous years (2019-2023), the majority of students felt that the study environment was
supportive either “to a great extent” or “to a very great extent” (together over 70%), in 2025 this figure
has decreased to 48% (out of the 431 respondents). Meanwhile, the proportion of students who
responded “Don’t know” has risen sharply to 18%, compared to only 7% in 2023. This may indicate
either increased distance learning or a lack of awareness/access to physical spaces among newer cohorts.
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7.1 Strengths

Positive developments and access

A number of students appreciated upgraded spaces, especially the renovated computer lab in the C-
building and the availability of study spots in the library and certain classrooms.

Overall functionality

Despite challenges, some students found rooms and labs generally accessible and functional. Certain
students studying remotely or in specific lab environments (e.g., FUNKA rooms) reported positive
experiences.

Efforts at improvement
Some positive mentions were made about maintenance and cleanliness, with specific appreciation for
seasonal decorations or improvements in select labs.
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7.2 Areas if Improvement

Lack of group rooms and overcrowding

The most common complaint was a lack of available group rooms. Students noted that many were either
permanently booked, occupied by single individuals, or not open for general use.

Poor ventilation and equipment issues
Many respondents mentioned poor air quality, broken or outdated furniture and computers, and
difficulty accessing working equipment (C building, physical planning).

Noise and disturbances
Libraries and group rooms were frequently described as noisy, particularly during exam periods,
limiting concentration.

Inequity in accessSome programs reported unequal access to necessary facilities such as CAD labs or
quiet areas.

7.3 Comparison with previous year

Compared to 2023, where 71% of respondents rated the environment positively (“to a great extent” or
more), 2025 shows a significant drop to 48%. This suggests a downward trend in satisfaction, potentially
driven by increased student numbers, aging infrastructure, or reduced on-campus presence (as hinted by
the rise in “Don’t know” responses). Over the years, recurring issues, such as a lack of group rooms,
outdated equipment, and poor ventilation, have remained unresolved or become more visible.

8. To what extent do you feel that the program's courses are connected - that there
1s a common thread through the education?

Out of the 249 respondents, most students perceive a moderate to strong connection between the courses
in their program. 25% felt that the courses were connected “to a very great extent” and 43% “to a great
extent.” Meanwhile, 26% selected “to some extent,” and only 4% responded “not at all.” Although the
majority still view the programme as cohesive, there’s been a slight downward shift compared to 2023.
This indicates that while the foundation of course progression is present, many students still experience
inconsistencies in how individual courses relate to each other over time.
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8.1 Strengths

Perceived Common Thread

Several students described a clear common thread, especially in the early or later stages of the program.
Many noted that content and learning outcomes build upon one another in a meaningful way.

Relevant Progression

Positive mentions were made about the logical flow between math, programming, and applied technical
subjects. Some students highlighted that they could see how earlier courses benefited their current
learning.

Course Structure Appreciation
Students acknowledged improvements over time and described some parts of the curriculum as
thoughtfully designed, especially where foundational concepts reappeared in more advanced contexts.

8.2 Areas of improvement

Disjointed or Overlapping Content

A significant number of responses mentioned that certain courses felt repetitive (e.g., Al introductions
in multiple courses) or disconnected (e.g., essay writing or soft-skill courses). Particularly within Al and
methodology courses, students reported encountering the same introductory material across multiple
modules. Courses on essay writing or sustainability were sometimes perceived as disconnected or
misaligned with the technical content of the program. Some felt that research methodology and thesis
preparation courses were poorly timed, leading to gaps in skill retention.

Timing and Sequencing

A recurring theme was that poor sequencing of courses reduced their effectiveness. Students raised
concerns about the gap between related courses (e.g., Research Methodology and thesis work), which
made them forget essential concepts. Students noted that essential courses (e.g., databases, statistics,
practical planning tools) came too early or too late, undermining their integration into more applied
work. There were also comments that some thesis or final-year courses would have been more useful
earlier in the program.
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Unclear Integration

Many students said they couldn’t see how certain courses fit into the overall structure, and some felt that
expected prior knowledge was misaligned with actual course content. Some urged for better
communication between course coordinators.

Redundancy and Relevance
Several respondents expressed that some mandatory courses seemed unnecessary or could have been
shortened to allow more focus on core topics.

8.3 Comparison with previous year

Compared to 2023, the 2025 results show a slight decline in the proportion of students who strongly feel
that the program’s courses are well connected. While the majority still report a positive experience,
fewer selected “to a very great extent” and “to a great extent,” with slight increases in “to some extent,”
“not at all,” and “don’t know.” The themes raised in 2023 remain relevant, students continue to note a
lack of alignment between courses, some content repetition, and a need for better sequencing and clearer
communication of the program’s structure. At the same time, many still appreciate the structured
elements of the curriculum and believe that with better coordination, the coherence across courses could
be strengthened.

9. To what extent do you feel that the progression of the program has been good -

that there has been an increase in difficulty in the program?
When asked about the progression of difficulty in the program, 48% of the 249 respondents agreed “to
a great extent” that there has been a good progression, an increase from 41% in 2023. Meanwhile, 22%
responded “to a very great extent”, a slight decrease from 25%. The proportions selecting “to some
extent” and “not at all” remained similar, suggesting that while many students observe a rising challenge
level, perceptions are varied.
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9.1 Strengths

Notable increase in complexity

Several students mentioned that the progression was evident, especially from year one to year two, with
later courses building on earlier foundations. Some appreciated how the program gradually introduced
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more complex assignments and deeper academic challenges, allowing for increased independence and
critical thinking.

Practical and project-based learning
Students also acknowledged that the growing difficulty aligned with more applied and project-oriented
coursework, which required synthesizing previous knowledge.

9.2 Areas of Improvement

Uneven difficulty curve:

A number of respondents pointed out that the program’s difficulty did not consistently increase. Some
courses were perceived as easier in the later stages than in the beginning.

Poor alignment and repetition:

Students highlighted a lack of clear linkage between courses, leading to repetition or abrupt changes in
difficulty. A few felt the progression was “wave-like” rather than linear, and some even described the
hardest content as being concentrated in the earlier semesters.

Lack of academic challenge in some courses:

A recurring concern was that some parts of the program lacked depth or rigor. Respondents urged for
higher expectations and more consistent academic standards, suggesting that the bar was sometimes
set too low.

9.3 Comparison with previous year

In 2025, students continued to appreciate a clear progression in the program, particularly through
project-based learning and overlapping concepts that reinforced their understanding. However, many
raised concerns about inconsistent difficulty levels, with some noting that the most challenging courses
appeared early in the program rather than increasing over time. As in 2023, students highlighted issues
such as unclear instructions, uneven workload distribution across study periods, and assignments that
emphasized memorization over deeper learning. A new concern in 2025 was that the program felt too
casy in later stages, with students calling for higher academic standards and a more structured curriculum
to support continuous challenge and meaningful progression. Overall, while progression was noted,
students emphasized the need for better course alignment and sustained academic challenge.

10. To what extent do you feel that the distribution between theoretical and

practical/skill-training elements was good in the program?
Out of the 240 respondents, 49% of students felt that the balance between theory and practice was good
"to a great extent", and 17% said it was so "to a very great extent". Compared to 2023, where 70% of
students rated this balance as good to a great/very great extent, the overall positive response remained
similar but shifted slightly more towards "great" rather than "very great" extent. A growing proportion
(29% in 2025 vs 21% in 2023) felt the balance was only present “to some extent”.
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10.1 Strengths

Positive mix of theory and practice

Many students appreciated the blend, particularly in programs where theory was gradually followed by
practical application. This sequencing helped reinforce concepts and provided clarity.

Practice-focused modules
Courses involving lab work, patient cases, programming, or simulations (like ALC days or case days in
healthcare) were highly appreciated.

Canvas recordings and case-based learning
Having access to lecture recordings and engaging with real-world scenarios helped in applying
theoretical knowledge effectively.

10.2 Areas of Improvement

Too much theory / not enough practice

Many students across programs mentioned a lack of hands-on opportunities, especially in early
semesters. They suggested increasing access to labs, patient simulators, KTC, and programming
assignments.

Poor distribution over time
Some noted that theoretical and practical content were not well integrated but instead came in isolated
blocks, e.g., long stretches of only theory or only practice, making the experience feel unbalanced.

Lack of structure in practice
Students suggested more structured, repeated practical moments and the chance to revisit key skills more
than once during the program.

10.3 Comparison with previous year

In both 2023 and 2025, students appreciated the integration of theory and practice in project-based and
lab-oriented courses. However, in 2025, fewer students rated the balance “to a very great extent” (17%
in 2025 vs. 30% in 2023), suggesting slightly lower satisfaction with the distribution. Concerns about
imbalance, especially in timing and emphasis on practical elements, continued in 2025. Students in both
years emphasized the value of real-world application, but 2025 saw more comments about the need for
better alignment with industry, more structured practical exposure, and improved course sequencing.
The suggestion for increased teacher interaction and supervision also appeared more frequently in 2025,
indicating growing expectations around guidance and support.
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11. What is your opinion about the research connection in the program?
In 2025, out of the 431 respondents, nearly half of the students (49%) felt the research connection in the
program was “just right.” However, a significant portion (20%) responded with “don’t know,”
suggesting that many students were unsure or unaware of how research was integrated into their
education. Around 18% thought there was too little research content, and 7% felt it was too much.

Connection to Research in the Program

Missing; 5%

Too little; 18%

Too much; 7%

Just right; 49%

11.1 Strengths

Balanced presence

Several students appreciated that the programme included research elements such as reading academic
articles, research methodology, and connections to ongoing studies in lectures and assignments.

Research grounding

In some courses, teachers tied discussions to current research, which students found relevant and useful.
Some also acknowledged introductory courses and projects that laid a good foundation for academic
writing and research understanding.

11.2 Areas of Improvement

Unclear or limited exposure

Many students indicated they had limited experience with research-related content or didn’t recognize
its presence, especially in earlier semesters. This could point to a need for clearer communication or
visibility of the research elements.

Irrelevance or overload

Some students expressed that research content felt forced or disconnected from real-world professional
skills. Others found the focus on writing research papers excessive compared to practical or applied
tasks.

Integration into curriculum

There were repeated mentions for a more coherent integration of research within relevant course content,
especially through newer articles, current trends, and industry-related research. Suggestions included
more engaging tasks like reflecting on or presenting articles, and clearer exposure to ongoing faculty or
doctoral research.
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